CELEBRATE THE STRUGGLE
EMPOWERING EACH STUDENT TO BECOME AN EFFECTIVE THINKER, PROBLEM SOLVER, & COMMUNICATOR
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“We can, whenever and wherever we choose, successfully teach all children whose schooling is of interest to us. We already know more than we need to do that. Whether or not we do it must finally depend on how we feel about the fact that we haven’t so far.” 
Ron Edmonds
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[bookmark: _GoBack]CURRICULUM MAPPING
Driving Question: How is curriculum mapping different from lesson planning? 
Lesson plans describe in detail what and how a teacher intends to teach on a day-to-day basis—the sequence of activities, student grouping, and resources used. On the other hand, curriculum mapping is a process for recording what content and skills are actually taught in a classroom, school, or district during a longer period of time (Jacobs, 1997a). Curriculum mapping can serve as both an instrument and a procedure for determining what the curriculum is and monitoring the planned curriculum (O'Malley, 1982).

A curriculum map is a true reflection of what the district values as essential for quality teaching and learning.
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Based on your review* of the curriculum map, 

What do they consider essential to know about the curriculum?
What is their message to the instructional staff?
[image: ]Reflections:
Are there any elements of the curriculum map template we can use to enhance what we are currently doing with mapping? Why? (e.g., I like _____ because ______)



PACING GUIDE
An effective pacing guide provides administrators and instructional staff with a realistic daily schedule that allows time for responsive teaching.

[image: ]Reflections:
Are there any elements of the pacing template we can use to enhance what we are currently doing with mapping? Why? (e.g., I like _____ because ______)



LESSON PLANNING 
A lesson plan is the instructor’s road map of what students need to learn and how it will be done effectively during the class time. Before planning a lesson, first identify the learning objectives for the class meeting.  Then, design appropriate learning activities and develop strategies to obtain feedback on student learning. A successful lesson plan addresses and integrates these three key components:
· Objectives for student learning
· Teaching/learning activities
· Strategies to check student understanding
[image: ]
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Reflections:
How do the components of the lesson planning tool enhance what we are currently doing with mapping? Why? (e.g., I like _____ because ______)


PROCESS OF LESSON PLANNING 
Step 1: Know the Target (Minimally, what does each student have to know and be able to do?)
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Step 2: What is the indicated DOK level of the standard(s)?
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Step 3: Identify the nonnegotiable vocabulary (background and new).
[image: ]
[image: ]
Classroom Instruction that Works, Volume 2, McREL, 2012
Creating an Environment for Learning
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Helping Students Develop Understanding
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Helping Students Extend and Apply Knowledge
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CREATING VALID AND RELIABLE ASSESSMENT 
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Balancing Teacher versus Student Engagement
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Questions, Cues, & Advance Organizers
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My Reflections on the Day
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2016 - 2017 Sheet _of _
Pacing at a Glance Grade/Course
Quarter (suggested sequence; days)
Common formative
assessment
‘Spiraling/Enrichment:
See resource materials in
reintorcement/extension guide
Common formative Spiraling/Enrichment:
assessment See resource materials in
reinforcement/extension guide
‘Common formative Spiraling/Enrichment:
assessment See resource materials in
reinforcement/extension guide
Adjustment to Pacing | Adjustment to Pacing | Adjustment to Pacing District Common Summative Assessment
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LESSON PLAN FRAMEWORK

Grade Level:

Subject:

Standard(s) What is it we want the students to know and be able to do?

DOK Level of Standard(s):

Essential Vocabulary

Background Vocabulary — these are words we will use
to explain the new concepts ~check for understanding

New Vocabulary - these are terms essential to
understanding the new concepts

‘Assessment: What will students do to provide evidence of their level of proficiency in owning the essential
understandings at the stated DOK level? How will we know when they have learned it?
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FRAMEWORK FOR LEARNING

[Essential Question(s) (this is the driving question to frame the learning process)

How will we respond it our students already know it?
What will students do to remain actively engaged with this content?

[How will we check for and build students’ background knowledge?
What will students do to connect new learning to prior knowledge?

What will we do to assist student’s as they acquire understanding?
What will students do to provide evidence of understanding?

What will we do to facilitate students as they explain their understanding and extend their thinking?
How will students summarize and apply knowledge?

What will we do if our students have not learned it?
How will students develop mastery?





image8.tiff
XN i

e oG R Socus

Arizona’s College and Career Ready Standards — Mathem:

Number and Operations in Base Ten (NBT)
Use place value understanding and properties of operations to add and subtract.

Standards
Students are expected to:

Mathematical Practices

Explanations and Examples

2.NBT.B.9. Explain why addition
and subtraction strategies work,
place value and the
properties of operations.
(Explanations may be supported
by drawings or objects.)

Connections: 2.NBT.1; 2.R1.3;
2.R14;2W.2; 2.5L.2; 25L.3;
ET02-52€1-01

2.MP.2. Reason abstractly and
quantitatively.

2.MP.3. Construct viable
arguments and critique the
reasoning of others.

2.MP.4. Model with
mathematics.

2.MP.5. Use appropriate tools
strategically.

2.MP.7. Lok for and make use
of structure.

2.MP.8. Look for and express
regularity in repeated
reasoning.

Students need multiple opportunities explaining their addition and subtraction thinking. Operations
‘embedded within a meaningful context promote development of reasoning and justification.

Example:
« Mason read 473 pages in June. He read 227 pages in July. How many pages did Mason read
altogether?

o Karla's explanation: 473 +22 Iadded the ones together (3 + 7) and got 10.
Then | added the tens together (70+20) and got 90. | knew that 400 + 200 was 600. So |
added 10 + 90 for 100 and added 100 + 600 and found out that Mason had read 700
pages altogether.

o Debbie's explanation: 473 + 22 . I started by adding 200 to 473 and got 673.
Then | added 20 to 673 and | got 693 and finally | added 7 to 693 and | knew that Mason
had read 700 pages altogether.

o Becky's explanation: | used base ten blocks on a base ten mat to help me solve this
problem. | added 3 ones (units) plus 7 ones and got 10 ones which made one ten. | moved
the 1 ten to the tens place. | then added 7 tens rods plus 2 tens rods plus 1 tens rod and
got 10 tens or 100. | moved the 1 hundred to the hundreds place. Then | added 4
hundreds plus 2 hundreds plus 1 hundred and got 7 hundreds or 700. So Mason read 700
books.

Students should be able to connect different representations and explain the connections.
Representations can include numbers, words (including mathematical language), pictures, number
lines, and/or physical objects. Students should be able to use any/all of these representations as
needed.

An interactive whiteboard or document camera can be used to help students develop and explain their
thinking.
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Reading Standards for Informational Text 6-8

Arizona’s College and Career Ready Standards - English Language Arts - Informational Text 6-8

Grade 6 student: Grade 7 stud Grade 8 students:

Key Ideas and Details

1. Cite textual evidence to support analysis of whatthe 1. Cite several pieces of textual evidence to support Cite the textual evidence that most strongly supports
text says explicitly as well as inferences drawn from analysis of what the text says explicitly as well as an analysis of what the text says explicitly as well as
the text. (6.R1.1) inferences drawn from the text. (7.R1.1) inferences drawn from the text. (8.R1.1)

2. Determine a central idea of a text and how itis 2. Determine two or more central ideas inatextand 2. Determine a central idea of a text and analyze its
conveyed through particular details; provide a analyze their development over the course of the development over the course of the text, including its
summary of the text distinct from personal opinions text; provide an objective summary of the text. relationship to supporting ideas; provide an objective
or judgments. (6.R1.2) (7.R1.2) summary of the text. (8.R1.2)

3. Analyze in detail how a key individual, event, oridea 3. Analyze the interactions between individuals, events, 3. Analyze how a text makes connections among and

troduced, illustrated, and elaborated in a text and ideas in a text (e.g., how ideas influence as, or events
(e.g., through examples or anecdotes). (6.R1.3) individuals o events, or how individuals influence (e.g, through comparisons, analogies, or categories).
ideas or events). (7.R1.3) (8.RL3)

Craft and Structure

4. Determine the meaning of words and phrases asthey 4. Determine the meaning of words and phrases asthey 4. Determine the meaning of words and phrases s they
are used in a text, including figurative, connotative, are used in a text, including figurative, connotative, are used in a text, including figurative, connotative,
and technical meanings. (6.R1.4) and technical meanings; analyze the impact of a and technical meanings; analyze the impact of

specific word choice on meaning and tone. (7.R1.4) specific word choices on meaning and tone, including
analogies or allusions to other texts. (8.R1.4)

5. Analyze how a particular sentence, paragraph, 5. Analyze the structure an author uses to organize a ‘Analyze in detail the structure of a specific paragraph
chapter, or section fits into the overall structure of a text, including how the major sections contribute to in a text, including the role of particular sentences in
text and contributes to the development of the ideas. the whole and to the development of the ideas. developing and refining a key concept. (8.R1.5)
(6.RL.5) (7.RL5)

6. Determine an author’s point of view or purposeina 6. Determine an author's point of view or purposeina 6. Determine an author’s point of view o purpose ina
text and explain how it is conveyed in the text. text and analyze how the author uishes his or text and analyze how the author acknowledges and
(6.R16) her position from that of others. (7.RL6) responds to conflicting evidence or viewpoints.

(8.RL6)
Integration of Knowledge and Ideas
7. Integrate information presented in different media or 7. Compare and contrast a text to an au eo, or Evaluate the advantages and disadvantages of using

formats (e.g.,visually, quantitatively) as well as in
‘words to develop  coherent understanding of  topic
orissue. (6.R1.7)

multimedia version of the text, analyzing each
‘medium’s portrayal of the subject (e.g., how the
delivery of a speech affects the impact of the words).
(7.RL.7)

different mediums (e.g., print or digital text, video,
multimedia) to present a particular topic or idea.
(8RL7)
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VERBS AND PRODUCTS BY QUADRANT (DOK)
OF THE LEARNING FRAMEWORK

C (DOK 3) STUDENT THINKS D (DOK 4) STupeNT THINKS AND WORKS

VERBS

Analyze
Compare
Examine
Contrast
Differentiate
Explain
Dissect
Categorize
Classify
Diagram
Discriminate

A (DOK 1) TEACHER WORKS B (DOK 2) STUDENT WORKS

PRODUCTS

Essay
Abstract
Blueprint
Inventory
Report

Plan

Chart
Investigation
Questionnaire
Classification

PRODUCTS

Definition
Worksheet
List

Quiz

Test
Workbook
True-False
Reproduction
Recitation

VERBS

Evaluate
Formulate
Justify
Rate
Recommend
Infer
Prioritize
Revise
Predict
Argue
Conclude

VERBS

Apply
Sequence
Demonstrate
Interview
Construct
Solve
Calculate
Dramatize
Interpret
lllustrate

PRODUCTS

Evaluation
Newspaper
Estimation
Trial
Editorial
Radio Program
Play
Collage
Machine
Adaptation
Poem
Debate
New Game
Invention

PRODUCTS

Scrapbook
Summary
Interpretation
Collection
Annotation
Explanation
Solution
Demonstration
Outline
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VERBS AND PRODUCTS BY QUADRANT (DOK)

Ask questions to summarize, analyze,

organize, or evaluate:

+ How are these similar/different?

* How is this like___?

+ What's another way we could
say/explain/express that?

+ What do you think are some reasons/causes

that ___?

+ Whydid ___ changes occur?

+ How can you distinguish between ___?
+ What s a better solutionto __?

+ How would you defend your position about
?

« What changesto
recommend?

would you

Ask questions to predict, design, or
create:

+ How would youdesigna___to__?

+ How would you compose a song about

+ How would you rewrite the ending to the
story?

+ What would be different today, if that event
occurred as ___?

+ Can you see a possible solutionto __?

+ How could you teach that to others?

+ If you had access to all the resources, how
would you deal with __?

+ How would you devise your own to deal with

?
+ What new and unusual uses would you

create for __?

_?

* What evidence can you offer?
« How do you know? + Can you develop a proposal that would ___?
+ Which ones do you think belong together? * How would you have handled ___?
+  What things/events lead up to ___? + How would you do it differently?
* What is the author’s purpose?
c|D
A B

Ask questions to recall facts, make
observations, or demonstrate
understanding:

* Whatis/are
* Howmany ___°
How do/does __?
What did you observe __?
What else can you tell me about ___?
What does it mean __?
What can you recall ___?
Where did you find that __?
+ Whois/was __?
* Inwhatways ___?
+ How would you define that in your own
terms?
+ What do/did you notice about this __?
+ What do/did you feel/see/hear/smell
+ What do/did you remember about ___"

+ What did you find out about __?

?

Ask questions to apply or relate:

+ How would you do that?

+  Where will you use that knowledge?

How does that relate to your experience?
How can you demonstrate that?

What observations relate to ___?

Where would you locate that information?
Calculate that for ___?

How would you illustrate that?

How would you interpret that?

Who could you interview?

How could you collect the data?

How do you know it works?

Can you show me?

Can you apply what you know to this real-
world problem?

+ How do you make sure it is done correctly?
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MATHEMATICS
GRADE 4

Operations and Algebraic Thinking: verbal statements, multiplication equation, multiplicative comparisons, additive
comparisons; estimation, rounding; factors, factor pairs, prime number, composite number. number pattem, shape pattem, rule of a
pattem

Number and Operations in Base Ten: multi-digit whole number, place value to 1,000,000, base-ten numerals, number names,
‘expanded form; compare numbers (>, <, =), found to any place; properties of operations (distributive property). equations,
rectangular arrays, area models; whole number quotients, remainders

Numbers and Operations — Fractions: fraction (alb), equivalent fractions (n x a)(n X b); numerator, denominator, common
denominators, different denominators, comparing fractions (<, >, =); mixed numbers; decimal notation, tenths, hundredths,
comparing decimals (<, >, =)

‘Measurement and Data: Kilometers (m), meters(m), centimeters (cm), kilograms (kg), grams (g), pounds (Ib), ounces (0z), liters
(1. millliters (mi), hours (hr), minutes (min), seconds (sec); distances, intervals of time, liquid volume, masses of objects, money;
number line diagrams, measurement scale; area, perimeter; line plot (using %, %, 1/8); geometric shapes, angles, rays, endpoint;
circle, center, degree, one-degree angle (1/360 of a circle) protractor
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Focus Strategy: ALPHA BLOCKS SORT

Topic:
ABC DEF GHI
JKL MN oPQ
RST uvw XYZ

On the back of the sheet, write a summary of the topic. In the summary, use the most
important words from the list of words that appear in the above blocks.
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Chatter Drawing

1. Close your eyes and think about . Now,
open your eyes and draw what you saw.

2. Now that you have learned more about , draw
a second picture to show what you learned.

3. In the space below, tell what you have changed about your before and after
pictures. Explain why you made those changes.
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Give One Get One Eal

. Compare two obviously dissimilar things or concepts.

. Write down your ideas.

. Circulate around the room. Share your idea with someone. Explain the rationale

for your comparison. Collect an idea and rationale from your partner.

. Go to a different person and repeat the process. You can decide to use your first

partner’s idea if you can explain the rationale for the comparison. Collect an idea
and rationale from your new partner.

. You may only collect one idea from each partner.

If you find a person who has the same idea that you have, work with them to
create a new idea.

7.

You have 90 seconds to collect up to 2 additional ideas.

8.

Have fun. Be creative. Be respectful of others ideas.

My comparison: 1 My rationale:

My 15 partner’s comparison: My 15 partner’s rationale:

My 2™ partner’s comparison: ' My 2™ partner’s rationale:
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TITLE: GOOOOOAAAAAAL!

TARGETED AUDIENCE: Geometry Students (Unit 1)

BIG IDEAS:

* Distance Formula
*  Midpoint Formula

MATERIALS: TIMELINE:

15-20 minutes

*  Pencil
*  Calculator

DIRECTIONS FOR FACILITATING/LAUNCHING TASK:

ASSESSMENT LOOK-FORS:

* Before facilitating the task, read through the possible student
misconceptions and associated teacher prompts.

*  This task may be read aloud to students and admi
students on an individual basis or in a group setting.

*  If grouping students, the groups should be no larger than 2-3
students.

*  Students should be encouraged to organize their work and label
their calculations.

* Prompt students with questions throughout the task as needed.
Some considerations for helping students start the task would be:
© What do you think makes a path the shortest?

o How do you find the midpoint of a segment?
o How do you find the length of a path?

* Once students have completed the task, collect work and assess
according to the rubric.

*  ELL Suggestions: Have students act out the problem, making sure
they understand that they cannot kick the ball directly at the goal,
but must pass the ballfirst.

tered to

How do students explain why
their path s the shortest?

How do the students organize
their work for finding the lengths
of the paths?

Did the students find the correct
location of Max?

Are the calcul
accurate?

ns of the paths

CORRELATED STANDARDS:

Grade/Course Level Below Current Grade/Course Level

Grade/Course Level Above

GEOM 3.a..
the midpoint of a segment, using the
midpoint formula.

GEOM 3.a.3: Apply the distance
formula to find the length of a line
segment when given the coordinates
of the endpoints.

d the coordinates of

PROCESS GOALS:

*  Communication: explaining student’s thinking through written communication
*  Connections: relating distance formula to distance a soccer ball travels

* Problem-Solving: understanding the distance formula and midpoint formula
nderstanding that you may have to explore different options to see which is the best

*  Reasonin

*  Representation: communicating through numbers, graphs, and/or words to show how a student is thinking

about a problem
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TITLE: Moms on the Metro - Unit 2

TARGETED AUDIENCE: Algebra |

BIG IDEAS:

* Using equations to solve a real life problem

.U

g variables to represent unknown:

areal life problem

* Applying algebraic thinking to solve problems

TIMELINE:

*  Student Handout

30-40 minutes.

CORRELATED STANDARDS:
Grade/Course Level Below Current Grade/Course Level Grade/Course Level Above
MTHG7.16 ALGL4 GEOM.10

The students will apply the
following properties of operations
with real numbers:

a) the commutative and associative
properties for addition and
multiplication

b) the distributive property

<) the additive and multiplicative
identity properties.

d) the additive and multiplicative
inverse properties

&) the multiplicative property of
zero

MTHGB.15
The student wi
<) identify properties of operations
used to solve and equation

The student will solve multistep

\ear and quadratic equations in two
variables (Unit 11), including

a) solving literal equations (formulas)
for a given variable
b) justifying steps used in simplifying
expressions and solving equ:
using field properties and axioms of
equality that are valid for the set of

ns,

real numbers and its subsets;

d) solving multistep linear equations
algebraically and graphically;
Graphing calculators will be used
solving
problems and to verify algebraic
solutions.

both as a primary tool

The student will solve real-world
problems involving angles of polygons.

GEOM.9

‘The student will verify characteristics of
quadrilaterals and use properties of
quadrilaterals to solve real-world
problems.

ALG2.3

The student will perform operations on
complex numbers, express the results in
simplest form using patterns of the
powers of i, and identify field properties
that are valid for the complex numbers.

PROCESS GOALS:

Commu

*  Connection: rel

late equations to metro fare costs.

& through written and mathemat

al communication.

*  Problem-Solving: Students will use algebraic reasoning and problem solving to solve a real life problem.

* Reasoning: Students will analyze two real life situations and determine when they cost the same.

*  Representation: Students will represent when two relationships are equal.

DIRECTIONS FOR FACILITATING TASK:

ASSESSMENT LOOK-FORS:

* Before facilitating the task, read through the possible student

ns and associated teacher prompts.

*  How do students use words or

grams to prove their thinkipg?
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Explain how to recognize
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90 Second Dialogue

Purpose: To activate prior knowledge and focus
student learning on the topic about to be addressed.

1
e

Description: During 90 Second to Dialogue, students will share with a partner by
brainstorming everything they already know (prior knowledge) about a skill, topic, or
concept. In doing so, they are establishing a foundation of knowledge in preparation for
learning new information about the skill, topic, or concept and making it easier for
reluctant students to participate in the learning.

Procedure:

1. Group students into pairs.

2. Each partner is identified as either Partner A or Partner B.

3. Inform students they will each be talking about the topic for 45 seconds. They (or
the teacher) will need to select which student will begin first. An easy way to do
this is to say something like: "Find out whose birthday comes first in a calendar
year." Then tell students that, "That person gets to go second!"

. Using a stopwatch or other timing device, tell students to begin talking.

. At 45 seconds, instruct students to switch. At this point, the other partner begins
talking. It is okay for the second person to repeat some of the things the first
person said. However, they are encouraged to try and think of new information to
share.

6. Have a few groups share some of their responses with the entire class when the

activity is done.

7. Option: After Step 5, request pairs to agree by consensus on concepts they can

agree on and record these on the team Think Pad.

[N

My notes/variations on this structure:
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Fan and Pick
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LeT's CUBE 17!

TEAM NAME:

ToPIC:
1. DESCRIBE IT: What is it?

WORDS....

MAGE...

2. EXPLAIN IT: HOW WOULD YOU MAKE IT CLEARER FOR SOMEONE TO UNDERSTAND IT?

WORDS....

TMAGES....

3. APPLY IT: WHAT DOES IT MAKE YOU THINK OF? WHAT CAN YOU DO WITH IT?

WORDS....

IMAGES....

4. ANALYZE IT: WHAT ARE ITS ESSENTIAL PARTS? HOW IS IT MADE ? WHAT IS IT COMPOSED OF?

WORDS....

IMAGES....

5. JUDGE IT: ARGUE FOR OR AGAINST IT. SUPPORT YOUR THINKING.

WORDS....

IMAGES....

6. CREATE WITH IT: WHAT IS SOMETHING YOU CAN DO WITH IT?

WORDS....

IMAGES....
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LeT's CUBE 17!

TEAM NAME:

TorIC:

1. DESCRIBE IT:

WORDS.... MAGE...
2. EXPLAIN IT:

WORDS.... TMAGES....
3. APPLYIT:

WORDS.... IMAGES....
4. ANALYZEIT:

WORDS.... IMAGES....
5. JUDGE IT:

WORDS.... IMAGES....
6. CREATE WITH IT:

WORDS.... IMAGES....
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Word

Page
Number

My
Description

My example or
picture

Acute angle

Addend

Associative
Property

Binomial

Expression

Equation

Dilation

Equilateral
Triangle
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Two-Word Strategy

Name(s):
Concept:
Brainstorm here:
n?
Word 1 Word 2

I chose Word 1 because - T chose Word 2 because -
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Connecting Theme:

200 POINTS

100 POINTS 100 POINTS

50 POINTS 50 POINTS
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Unit
Role - Audience - Format - Topic

Your RAFT must show that you understand the following concepts:

Choose one of the following RAFT options:

Role Audience Format Topic

Other Ideas?
Submit a proposal below:
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* DOK 1: TEACHER WORKS (RECALL AND REPRODUCTION)
Curricular elements that fall into this category involve basic tasks that require students to recall or

reproduce knowledge and/or skills. The subject matter content at

lis particular level usually involves

working with facts, terms and/or properties of objects. It may also involve use of simple procedures
and/or formulas. There is little transformation or extended processing of the target knowledge
required by the tasks that fall into this category. Key words that often denote this particular level
include: list, identify and define. A student answering a Level 1 item either knows the answer or does
not; that is, the answer does not need to be “figured out” or “solved.”

POssIBLE PRODUCTS
LisT COLLECTION PODCAST SOCIAL
Quiz BBOOKMARKING
WORKBOOK EXPLANATION CATEGORIZING/ SEARCHING
DEFINITION TAGGING
REPRODUCTION 'SHOW AND TELL COMMENTING GOOGLING
Fact
VOCABULARY QUIZ | OUTLINE BULLETING
WORKSHEET
RECITATION BLOG HIGHLIGHTING
Test
EXAMPLE Wik SOCIAL
LABEL NETWORKING
ROLES
TEACHER STUDENT
RESPONDS ABSORBS
DIRECTS Tews
REMEMBERS RECOGNIZES
SHows EXAMINES
MEMORIZES DESCRIBES
QUESTIONS EVALUATES
EXPLANS TRANSLATES
DEMONSTRATES LISTENS
RESTATES DEMONSTRATES
COMPARES CONTRASTS
INTERPRETS
EXAMINES

NOTES TO SELF:
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* DOK 2: STUDENT WORKS (BASIC SKILLS AND CONCEPTS)

This level generally requires students to contrast or compare people, places, events and concepts;
convert information from one form to another; classify or sort items into meaningful categories;
describe or explain issues and problems, patterns, cause and effect, significance or impact,
relationships, points of view or processes. A Level 2 “describe or explain” would require students to
go beyond a description or explanation of recalled information to describe or explain a result or “how”
or “why.” The learner should make use of information in a context different from the one in which it
was learned.

POssIBLE PRODUCTS
PRESENTATION REVERSE- BLOG COMMENTING | ILLUSTRATION
PHOTOGRAPH ENGINEERING
CRACKING CODES | BLOG REFLECTING | SIMULATION PERFORMANCE
INTERVIEW
MODERATING SCULPTURE DEMONSTRATION | EXPLAIN
LINKING
CATEGORIZE GENERALIZE TRANSLATE ESTIMATE
SoLve
JOURNAL
MiND MAPS
ROLES
TEACHER STUDENT
SOLVE PROBLEMS DEMONSTRATES USE OF
SHows FACILITATES KNOWLEDGE
CALCULATES COMPILES
OBSERVES EVALUATES
OremzEs QUESTIONS COMPLETES ILLUSTRATES
CONSTRUCTS

NOTES TO SELF:
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* DOK 3: STUDENT THINKS (STRATEGIC THINKING & REASONING)

Items falling into this category demand a short-term use of higher order thinking processes, such as
analysis and evaluation, to solve real-world problems with predictable outcomes. Stating one’s
reasoning is a key marker of tasks that fall into this particular category. The expectation established
for tasks at this level tends to require coordination of knowledge and skill from multiple subject-matter
areas to carry out processes and reach a solution in a project-based setting. Key processes that
often denote this particular level include: analyze, explain and support with evidence, generalize, and
create.

POssIBLE PRODUCTS
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SPREADSHEET
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* DOK 4: STUDENT THINKS & WORKS (EXTENDED THINKING)

Curricular elements assigned to this level demand extended use of higher order thinking processes
such as synthesis, reflection, assessment and adjustment of plans over time. Students are engaged
in conducting investigations to solve real-world problems with unpredictable outcomes. Employing
and sustaining strategic thinking processes over a longer period of time to solve the problem is a key
feature of curricular objectives that are assigned to this level. Key strategic thinking processes that

denote this particular level include: synthesize, reflect, conduct, and manage.
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IT's ALL ABOUT THE

SECOND QUESTION

What if..? Is ___ the reason for..?
I wonder why...? Can..?

If.? Would you rather..?

What is it that..? What would it take to..?
When s it..? Why is it that..?

Who could...? Would ____ be possible if..?
Howis__ like _ ? Is it possible to..?

When is..? Could..?

What could happen if..? How can..?

If it were possible..?

What is your opinion about..?

Are there..? Is it right to..?
Why is..? I wonder when..?
How..? I'm wondering if..?
Where did..? How could it..?

Do you..? Why are..?

Does it matter if...? IfI__ ,could _ ?
When s it..? What can..?
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CELEBRATE THE STRUGGLE!
RIGOR = DEPTH OF KNOWLEDGE + BLOOMS EXPLORATION
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Little Red Riding Hood

LitleRED
1

Where do these questions fit in the matrix?

Retell or summarize the story in your own words.

What was the story’s setting?

What is your opinion about the intelligence of the wolf? Justify
using details/evidence from the story.

What color was Red’s cape?

Identify transitional words and phrases that helped you know the sequence of events in
the story.

Write a telephone conversation between Little Red Riding Hood and her mother that
explains the wolf incident.

What did the wolf do to trick Little Red Riding Hood?

What is the same and different between your grandmother’s house and the house in
the story?

Who was the main character?

Are all wolves (in literature) like the wolf in the story? Support your response using
evidence from other texts.

How did the story end?

Where was Little Red Riding Hood going?

What are some of the examples of personification used in the story?
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Multicultural Literature & Composiuon Curriculum Map 2015-2016

\
Unit Common Core GPS Essential Questions | Essential Vocabulary | Evidence of Learning: Assessments: Resources
and Correlation Projects/Activities Embedded and other
Time Frame (DOK Levels) using Differentiated Formative
Instruction’
Learning Goals and/or Multiple
Intelligences
Unit 1: ELACC11-12RL1: 1. How do artists and ‘Academic Vocabulary: Learning Focus: Required common You will need the
Perception s Gite strong and thorough | writers organize or 1. aphorism 1113 assessments. These | following materials for
Everything textual evidence to support | construct artor text to 2. perception (3 class periods) MUST be graded. this unit:
analysis of what thetext | convey meaning? 3. scenario The first 3 actvities 11
Suggested Pacing: | says explicitlyas well as 4 marginalize preview the unit and link Embedded Unpacking Graphic
July 31 - September 8 | inferences drawn from the | 2. What doesit mean tobe | 5. dominant theideas of perception and Assessments: Organizer
text, including determining | a stranger in thevillage? | 6. subordinate perspective tothe practice | EA 1: Creating an
Important Dates: | where the text leaves 7. imperialism of applying literary theory | Argumentative Photo Essay | 1.2
August10-21 matters uncertain. 0. deeper, more complex ~Perception Puzzles
SLOs DOK Level 3-4 Literary Elements: | understanding of atext. | EA2: Writinga Reflective:
1. lterary theory Students are aiso Essay 13
September 3 ELACC11-12RIn: 2. Reader Response: introduced to the use of ~Audio Recording of a Song
Progress Reports Gite strong and thorough Criticism personal experience as the | Common Activities:
textual evidence to support 3. mise en scéne basisof reflecivetexts. | Activity 1.4: Introduci 16
September 7 analysis of what the text Reader Response Criticism | -Photographs of an
Labor Day Holiday | says explicily as well as 1415 Aubiguons aud Reltuely
inferences drawn from the . (2 class periods) Activty 1.18: Reading With | Complex Scene
September 11 text including determining 7. Cultural Criticism Students practice applying | a Cultural Criticism Lens
Early Release for Parent | where the text leaves itto an analysis of iterary
Conferences matters uncertain. Grammar and Usage: | texts. Students areaskedto | | Wiriting Workshops:
DOK Level 3.4 1. punctuation and syntax. | interpret imagery of a ‘Writing Workshop Four:
9 poetic text created by words | Reflective Essay
Learning Goals: 2 review of verbals (118) | and transform tintoa
1.To examine the ELACC11-12RI3: visual image as scaffolding | Writing Workshop Nine:
relationship between Analyze a complex set of for thinking visuallyabout | Writing an Argument 110
perspectiveanderiticl | ideasorsequence o oents Additional vocabulary will | ideas. Film Clip from Eduward
cory and explain how specific added for each actvity Scissorhands
2. Toanalyzeandapply | individuals, deas, or events oy 1627
critical theories to various | interact and develop over ased on studentneeds. | (5 class periods)
texts studied and created | the course ofthe text Amodel of a photo essay
3.To control and DOK Level 3-4. SAT/ACT Vocabulary will | and the visual techniques of
anipulate textual beindudedwhere | conveying an argument in
elements in writing to ELACC11-12RIy: ‘appropriate. pictures are introduced in
clearly and effectively Determine the meaning of these two activities
convey a controlling idea or | vords and phrases as they
thesis are used in a text,including 18110
4.Touse punctuation and | figurative, connotative, and (4 class periods)
SyDtax to create meaning | technical Meanings; Building on visual images
and effect in writing analyze how an author uses and interpretation based on
and refines the meaning of reader perspectives, these
2 key term or terms over activities focus on






CELEBRATE THE STRUGGLE
EMPOWERING EACH STUDENT TO BECOME AN EFFECTIVE
THINKER, PROBLEM SOLVER, & COMMUNICATOR

'

“We can, whenever and wherever we choose, successfully
teach al children whose scheoling is of inferest to us. We
already know more than we need to do that. Whether or ot
we do it must finally depend on how we feel about the foct
that we haven't so for.
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